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Abstract

The integration of social media has created new opportunities for English vocabulary
learning. This study aimed to explore junior high school students’ perceptions of TikTok
educational content in learning English vocabulary. A qualitative phenomenological approach
was employed involving 10 eighth-grade students of SMP Negeri 7 Watampone. Data were
collected through classroom observations and semi-structured interviews and analyzed using
thematic analysis. The findings revealed that TikTok improved students’ vocabulary
understanding, motivation, and participation through multimodal learning experiences.
However, challenges included fast-paced videos, distractions, and informal language. Overall,
TikTok can effectively support EFL vocabulary learning when integrated with appropriate
teacher guidance.

Keywords: Collaborative Learning, EFL Students, Peer Feedback, Pre-Experimental Study,
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INTRODUCTION

The rapid advancement of digital technology has transformed language learning by
creating more flexible, interactive, and learner-centered educational environments (Mena-
Nagua et al., 2026; Ochoa-Tataje et al., 2024). Social media platforms, originally developed
for communication and entertainment, have increasingly been adopted as informal learning
spaces that facilitate autonomous learning and authentic language exposure (Da Silva et al.,
2020; Kumar & Nanda, 2024; Lee & Im, 2025). Among these platforms, TikTok has attracted
considerable attention because its short-video format, personalized algorithm, and interactive
features enable learners to access educational content repeatedly and conveniently.
Consequently, TikTok has evolved beyond entertainment and emerged as a promising digital
resource for English language learning (Alino et al., 2024; Mulyanah & Amarullah, 2024;
Vargas-Saritama & Espinoza-Celi, 2026).
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Vocabulary is a fundamental component of English as a Foreign Language (EFL)
learning because it underpins learners' ability to comprehend texts, communicate ideas, and
develop listening, speaking, reading, and writing skills (Choi et al., 2025; Matthews & Lange,
2024; Zheng, 2023). Effective vocabulary learning requires meaningful exposure to words
through contextualized learning experiences rather than isolated memorization (Garofano &
Nand, 2023). Recent studies consistently indicate that multimedia learning environments
enhance vocabulary acquisition by integrating visual, auditory, and contextual information,
thereby improving comprehension and long-term retention (Alhazmi, 2024; Reynolds et al.,
2022; Teng, 2023; Teng & Zhang, 2023). These findings suggest that audiovisual platforms
such as TikTok have considerable potential to support vocabulary learning.

TikTok also aligns with the principles of microlearning by presenting concise
instructional videos that combine pronunciation models, contextual examples, and
entertaining elements. Previous studies have reported that TikTok improves vocabulary
learning, pronunciation, learner engagement, and motivation, particularly among university
students and adult learners (Davinnov & Wiryawan, 2025; Ghani et al., 2023; Jumaat et al.,
2025; Siraji, 2025). These studies collectively demonstrate that TikTok can function as an
effective learning medium by creating engaging and low-anxiety learning environments.

However, existing studies predominantly emphasize learning outcomes, instructional
effectiveness, or specific language skills such as pronunciation and vocabulary achievement
(Antar & Elsayed, 2025; Cahyani et al., 2025; Klinjuy, 2025). Comparatively little attention
has been given to learners' lived experiences and perceptions of using TikTok for vocabulary
learning. Moreover, most previous research has focused on university students, while junior
high school students remain underrepresented despite having different developmental,
cognitive, and social characteristics that may shape their perceptions of digital learning.
Consequently, how younger EFL learners perceive TikTok-based vocabulary learning in
formal classroom contexts remains insufficiently understood.

Students' perceptions are essential because they influence learners' motivation,
engagement, and behavioral responses toward learning activities (Joao & Silva, 2025).
Positive perceptions encourage active participation and autonomous learning, whereas
negative perceptions may reduce learning effectiveness. Furthermore, TikTok is not without
limitations. Its algorithm-driven content, fast-paced videos, and the frequent use of informal
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language may distract learners, reduce conceptual understanding, and expose students to
inaccurate educational information (Jumaat et al., 2025; Lopes et al., 2025; Shah et al., 2025).
Understanding students' perceptions is therefore important not only for identifying the
educational benefits of TikTok but also for recognizing the challenges that may affect its
classroom implementation.

Based on the reviewed literature, this study addresses two research gaps. First, previous
studies have largely emphasized learning outcomes rather than exploring students' subjective
experiences of learning vocabulary through TikTok. Second, research examining junior high
school students' perceptions in formal EFL classrooms remains limited. Addressing these
gaps is important because younger learners possess unique developmental characteristics that
may influence how they interpret, engage with, and benefit from social media-assisted
learning. Exploring these experiences is expected to provide a deeper understanding of the
pedagogical value of TikTok beyond its instructional effectiveness.

Accordingly, this study aims to explore junior high school students' perceptions of
using TikTok educational content for learning English vocabulary. Specifically, it
investigates students' cognitive, affective, and conative responses as well as the challenges
they encounter during the learning process. Unlike previous studies that primarily evaluated
learning outcomes, this study adopts a phenomenological perspective to understand students'
lived experiences in using TikTok as a vocabulary learning medium.

This study contributes theoretically by extending the literature on ICT integration in
EFL through a perception-based analysis of TikTok-assisted vocabulary learning. Practically,
the findings provide insights for English teachers in designing structured and pedagogically
appropriate learning activities that integrate social media into classroom instruction,

particularly for junior high school learners.

RESEARCH METHOD

This study employed a qualitative research design with a phenomenological approach
to explore students’ perceptions of TikTok educational content in learning English
vocabulary. The study focused on understanding students’ experiences, responses, and
difficulties during the learning process. The research was conducted in a natural classroom

setting to obtain authentic data related to students’ behavior and perceptions. A
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phenomenological approach was selected as it enables the researcher to explore and interpret
participants’ lived experiences and the meanings they construct from those experiences. This
approach is particularly appropriate for examining how students perceive and emotionally
respond to the use of TikTok as a learning medium, as it prioritizes subjective interpretation
over measurable outcomes.

The subjects of this study were eighth-grade students of SMP Negeri 7 Watampone.
The class consisted of 32 students; however, 10 students were selected as participants using
purposive sampling. The selection was based on students’ experience in using TikTok as a
learning medium and their ability to provide relevant information related to the research
focus. The inclusion criteria included students who had prior exposure to TikTok educational
content, actively participated in classroom activities, and were willing to share their learning
experiences.

Prior to data collection, formal permission was obtained from the principal of SMP
Negeri 7 Watampone and the English teacher responsible for the participating class. Because
the participants were minors, written informed consent was obtained from parents or legal
guardians, while verbal assent was obtained from all participating students. Participation was
entirely voluntary, and students were informed that they could withdraw from the study at
any time without academic consequences. To ensure confidentiality, participants’ identities
were anonymized using participant codes (P1-P10), and all interview recordings, observation
sheets, and transcripts were securely stored and used solely for research purposes.

The instruments used in this study were observation and semi-structured interviews.
Observation was conducted using an observation checklist and field notes to document
students' cognitive, affective, and conative responses during TikTok-based vocabulary
learning.

The observation checklist consisted of 12 indicators covering three dimensions of
students' perceptions: four cognitive indicators (vocabulary understanding, pronunciation
recognition, contextual understanding, and responses to teacher questions), four affective
indicators (interest, enthusiasm, motivation, and confidence), and four conative indicators
(active participation, vocabulary practice, willingness to continue learning, and classroom

interaction). One observation item was: “The student actively responds to the teacher by
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correctly using newly learned vocabulary during classroom activities.” Field notes were used
to record classroom situations and students' spontaneous behaviors.

The interviews were conducted using a semi-structured interview guide to explore
students' perceptions, experiences, and difficulties in learning English vocabulary through
TikTok.

The interview protocol consisted of 10 open-ended questions covering students'
perceptions, perceived benefits, motivation, and learning challenges. Sample questions
included: “How does TikTok help you understand new English vocabulary?” and “What
challenges do you experience when learning vocabulary through TikTok?” Each interview
lasted approximately 15-20 minutes, was audio-recorded with participants' permission, and
transcribed verbatim for analysis.

The data were analyzed using thematic analysis. The analysis consisted of three stages:
data reduction, data display, and conclusion drawing. In the data reduction stage, the
researcher selected and simplified relevant data obtained from observation and interviews. In
the data display stage, the data were organized and presented systematically in descriptive
form. Finally, conclusions were drawn based on the identified patterns and themes related to
students’ perceptions and difficulties. Furthermore, the analysis involved a coding process in
which data were categorized into meaningful units, followed by the identification of recurring
themes related to cognitive, affective, and conative dimensions. This systematic coding
process enabled the researcher to interpret patterns and relationships within the data more
rigorously.

To ensure the trustworthiness of the findings, this study employed several strategies to
enhance the credibility, dependability, confirmability, and transferability of qualitative
research (Creswell & Creswell, 2014). Credibility was established through methodological
triangulation by comparing findings obtained from classroom observations and semi-
structured interviews. Member checking was conducted by returning interview summaries to
participants to verify the accuracy of the researchers’ interpretations. Peer debriefing was also
carried out by discussing the coding process and emerging themes with a fellow researcher
experienced in qualitative research to minimize researcher bias. Furthermore, an audit trail

was maintained throughout the study by documenting observation records, interview
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transcripts, coding procedures, analytical memos, and research decisions, thereby ensuring

the transparency and dependability of the research process.

FINDING AND DISCUSSION
Findings
Cognitive Aspect of Students’ Perception

The cognitive aspect of students' perception focuses on how learners understand and
interpret English vocabulary through TikTok educational content. Based on classroom
observations and interview data, students demonstrated clear comprehension of vocabulary
meaning, pronunciation, and contextual usage. During the learning sessions, students were
able to recognize target vocabulary and respond accurately to teachers' questions, indicating a
consistent level of understanding.

Observation data showed that students actively followed the video content, particularly
when vocabulary was presented with visual illustrations and audio pronunciation. Students
were also able to relate vocabulary to real-life contexts presented in the videos, indicating
their ability to connect meaning with situational use.

The thematic analysis revealed one dominant theme, namely "TikTok facilitates
contextual vocabulary understanding through multimodal learning.” Most participants
described that the combination of visual images, pronunciation, and contextual examples
enabled them to understand vocabulary more easily than conventional classroom instruction.
Participant P2 explained:

"The videos help me understand words faster because | can see the context. 1 don't only
memorize the word, but I also know how it is used." (P2)

Similarly, Participant P6 stated:

"l can hear how the words are pronounced, so | know how to say them correctly. It is easier
than reading from the textbook." (P6)

These statements indicate that students experienced vocabulary learning as a contextual
rather than a memorization process. The participants perceived that TikTok integrated visual,
auditory, and contextual information simultaneously, allowing them to construct meaning

more naturally.
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As shown in Table 1, all cognitive indicators were achieved by the participants during
the learning process.

Table 1. Cognitive Aspect of Students” Understanding

Criteria Result

Students understand vocabulary meaning All participants (10/10)
Students recognize pronunciation Majority (9/10)
Students respond to teacher’s questions All participants (10/10)
Students understand vocabulary in context ~ Majority (9/10)

Affective Aspect of Students’ Perception

The affective aspect refers to students' emotional responses, including their interest,
motivation, and comfort during the learning process. Based on observation data, students
demonstrated high levels of enthusiasm and engagement while interacting with TikTok
educational content. The analysis generated the theme "TikTok creates an enjoyable and
motivating learning environment." Participants consistently described positive emotions
while learning through short educational videos. Rather than perceiving vocabulary learning
as difficult, students viewed it as enjoyable and engaging.
Participant P1 commented:
"Learning with TikTok is more fun because the videos are interesting." (P1)
Participant P8 expressed a similar opinion:
"l feel more motivated because the videos are not boring. | enjoy learning English this way."
(P8)
These findings suggest that students' positive emotions were closely associated with the
attractive presentation of TikTok videos, which reduced boredom and increased motivation
during vocabulary learning.
As presented in Table 2, students' affective responses were consistently positive across all
observed indicators.

Table 2. Affective Aspect of Students’ Responses

Criteria Result

Students show interest High (observed in most students)
Students show enthusiasm High (observed in most students)
Students feel motivated Majority (9/10)

Students feel comfortable Majority (9/10)
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Conative Aspect of Students’ Perception

The conative aspect focuses on students' behavioral tendencies, including their
participation, willingness to learn, and independent learning practices. Observation data
indicated that students actively participated in classroom discussions and attempted to use
newly learned vocabulary.

The thematic analysis identified the theme "TikTok encourages independent vocabulary
learning." Students reported that learning did not stop after classroom activities, as they
voluntarily searched for additional TikTok educational videos to expand their vocabulary.

Participant P4 explained:

"After watching the videos, | try to learn more words at home because | become curious.”
(P4)

Participant P9 stated:

"l want to watch more English videos because I can learn new vocabulary every day." (P9)
These narratives demonstrate that TikTok not only influenced classroom participation but
also promoted self-directed learning beyond formal instructional settings.

As shown in Table 3, students demonstrated active behavioral engagement across all conative

indicators.
Table 3. Conative Aspect of Students’ Behavior
Criteria Result
Students participate actively Active (observed in most sessions)
Students practice vocabulary Majority (8/10)
Students show willingness to learn High (observed in most students)

Students’ Difficulties in Using TikTok

Despite the positive findings, several challenges emerged during students' learning
experiences. The thematic analysis generated three major themes: (1) difficulty following
fast-paced videos, (2) distraction caused by non-educational content, and (3) confusion
regarding informal language.
Participant P5 stated:
"The videos are too fast, so sometimes | cannot follow the explanation.” (P5)
Participant P7 explained:

156



Rahmita, Ishak, & Sultan

"Sometimes | watch other videos and forget about learning because there are many
interesting contents.” (P7)
Another participant (P10) commented:
"I am confused because some words are informal and different from what the teacher teaches
at school." (P10)
These experiences indicate that although TikTok offers engaging learning opportunities,
students also encounter challenges related to information overload, distraction, and
distinguishing between formal and informal English. Such experiences reflect the dual nature
of TikTok as both a learning resource and an entertainment platform.

Table 4. Students’ Difficulties in Using TikTok

Difficulties Description

Fast video pace Difficult to follow explanations

Short duration Limited detailed explanation

Distraction Exposure to non-educational content

Informal language confusion Difficulty distinguishing formal and informal usage
Discussion

The findings indicate that junior high school students perceived TikTok educational
content as an effective medium for learning English vocabulary across cognitive, affective,
and conative dimensions. Cognitively, students reported that TikTok helped them understand
vocabulary meaning, pronunciation, and contextual usage through the integration of visual,
auditory, and textual information. Rather than memorizing isolated words, students learned
vocabulary in authentic contexts, making learning more meaningful. This finding is
consistent with previous studies showing that multimedia input enhances vocabulary
comprehension and retention by combining verbal and visual information (Alhazmi, 2024;
Reynolds et al., 2022).

From a theoretical perspective, these findings support Multimedia Learning Theory and
Dual Coding Theory, which explain that information is processed more effectively through
multiple channels (Teng, 2023). Beyond these theories, the present study suggests that
TikTok is particularly effective for junior high school students because adolescents tend to
learn better through contextual, visual, and interactive experiences. Consequently, TikTok

helps students construct vocabulary meaning in authentic situations rather than through rote
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memorization. This finding highlights the potential of TikTok as a complementary resource
for EFL vocabulary instruction (Kumar & Nanda, 2024; Vargas-Saritama & Espinoza-Celi,
2026).

The findings also revealed positive affective responses, as students reported greater
interest, motivation, and enjoyment while learning through TikTok. The platform's interactive
and visually appealing content reduced boredom and encouraged active classroom
participation. These findings support previous studies demonstrating that TikTok-based
microlearning enhances learner engagement and motivation because of its concise and
interactive format (Davinnov & Wiryawan, 2025; Ghani et al., 2023). Moreover, the
familiarity of TikTok with adolescent learners appeared to reduce learning anxiety and create
a more comfortable learning environment, suggesting that students' everyday digital
experiences positively influenced their engagement in EFL learning.

The findings further showed that students became more willing to participate in
classroom activities and continued learning independently outside school by exploring
additional English content on TikTok. This indicates the development of self-directed
learning behaviors, supporting previous studies that social media promotes learner autonomy
and extends learning beyond formal classroom settings (Basak, 2025; Kumar & Nanda,
2024). Such independent learning is particularly valuable in EFL contexts where
opportunities for authentic English exposure remain limited.

Despite these benefits, participants also experienced several challenges, including the
fast pace of videos, limited explanations, distractions from entertainment content, and
confusion between formal and informal language. These findings are consistent with previous
research suggesting that short-form videos may encourage superficial learning if not
supported by appropriate instructional guidance (Arlind & Princes, 2025). Therefore, teachers
should carefully select educational content and provide guidance to help students critically
evaluate online materials and distinguish appropriate language use (Vargas-Saritama &
Espinoza-Celi, 2026).

Compared with previous studies, this research contributes by adopting a
phenomenological perspective to explore the lived experiences of junior high school students
in learning English vocabulary through TikTok. While most previous studies focused on
learning outcomes using quantitative approaches (Cahyani et al., 2025; Klinjuy, 2025;
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Punkhoom et al., 2025), this study explains how students cognitively, affectively, and
behaviorally experience TikTok-based learning. These findings provide a more
comprehensive understanding of social media integration in EFL vocabulary learning,

particularly in the context of junior secondary education.

CONCLUSION

The findings of this study indicate that TikTok educational content contributes
positively to students’ vocabulary learning across cognitive, affective, and conative
dimensions. Cognitively, students demonstrated improved understanding of vocabulary
meaning, pronunciation, and contextual usage. Affectively, students showed increased
interest, motivation, and enjoyment during the learning process, reflecting a more engaging
learning environment. Conatively, students exhibited more active participation in classroom
activities and a greater tendency to engage in independent vocabulary practice outside the
classroom. Despite these benefits, several challenges were identified, including the fast pace
of videos, potential distractions from non-educational content, and confusion related to
informal language usage. Overall, these findings suggest that TikTok can function as a
supportive learning medium that enhances vocabulary acquisition when used appropriately.

The results of this study have important pedagogical implications, particularly in
emphasizing the need for structured integration of TikTok into classroom instruction and
careful selection of appropriate educational content by teachers. Effective guidance is
essential to maximize learning benefits while minimizing potential drawbacks. However, this
study is limited by its small sample size and qualitative scope, which may restrict the
generalizability of the findings. Future research is recommended to involve larger participant
groups and employ mixed-method or experimental designs to examine the effectiveness of
TikTok more comprehensively. Such efforts will contribute to a deeper understanding of the
role of digital media in supporting English vocabulary learning and advancing innovative

practices in EFL education.
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